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Statement of the Problem
This study investigated the self-perceptions of students
who were placed in the In-School Suspension (ISS) Programs at
Henry Grady High School in Atlanta, Georgia as compared to a
matched control group of non-assigned students. Specifically,
the investigation attempted to determine if students assigned
to the ISS Program had significantly different perceptions of
themselves than non-assigned students. The problem was further
stated as these hypotheses:
1 Ho: There will be no statistically significant difference
in the self-concept of the ISS subjects as measured by
the total raw score on the Piers-Harris Childrens'
Self-Concept Scale (Piers-Harris, 1969) when compared
to the total raw score of the matched group.
2 Ho: There will be no statistically significant difference
in the total self-concept of students assigned to ISS
and non-assigned students who are absent from school
excessively (15 days or more) in contrast to those ISS
students and non-assigned students who have good
attendance (5 days or less) .
3 Ho: There will be a statistically significant difference
in the total self-concept of male students assigned to
ISS when compared with the total self-concepts of
female students assigned to ISS.
In carrying out this study, the .05 level of significance was
used to accept or reject each hypothesis.
Findings
There was no statistically significant difference between
the ISS group and the non-ISS group on the total raw score of
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the Piers-Harris Children's Self-Concept Scale, and when the
attendance variable was assessed, excessive absenteeism was not
a significant factor in altering self-concept scores in this
study. In comparing male and female students assigned to the
ISS Program, there was no statistically significant difference
between these two groups of students on their total
self-concept score. The null hypotheses was retained for the
three questions.
Conclusion
The major conclusion in this study was the self-peceptions
of students placed in the In-School Suspension Program, as
compared to a matched control group of non-assigned students,
adhered to no statistically significant difference.
Recommendations
The following general recommendations were made based on
the summary, findings, and conclusions of this study:
1. All students who are cited for an infraction of school
rules should be encouraged to participate in the ISS
program. They should be discouraged from taking the
option of going home.
2. Rigorously enforce ISS confinement restrictions, i.e.,
no participation with regular classes or participation
in extra-curricular activities.
3. All students should complete full time in ISS except
as noted in item five below.
4. Students who report to ISS excessively late (one hour
or more) should make this time up.
5. Students with lengthy confinements in ISS (4 to 5
days) should have their time reduced, not to exceed
one day, for exemplary behavior.
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6. Students who frequently disrupt the ISS routine from
outside the school should be placed in the program for
a minimum of one day.
7. Students who have been assigned to ISS for three times
and show no improvement in their behavior, should be
given immediate home suspension for future infractions.
8. Students who are suspended from ISS should be sent
home for the recommended period of time.
9. The faculty should be given the opportunity to
evaluate the ISS program and submit their comments and
recommendations for improvement to the principal.10.The ISS program as implemented by its present
philosophy, principles, and practices, appears to be
reasonably successful and should be continued.
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Self-Concept of the ISS Group
INTRODUCTION
Most studies seem to agree that effective instruction in
school can best be obtained by good leadership, and by
maintaining positive, non-disruptive student behavior. The
development of student behavior patterns congenial to learning
is a process which parents, teachers, administrators,
counselors, and other school staff members should strive to
attain. Effective instruction is often stymied when there is
deviant behavior in the classroom.
Whenever there is mention of school improvement, seemingly
the number one focus is discipline. Teacher organizations have
listed discipline as the number one problem and lack of
discipline as a primary reason for the high attrition rate of
teachers.
The principal and assistant principals of each local school
in the Atlanta Public School System are given authority to
utilize any type of punishment that is within the policy of the
Board of Education in order to maintain an orderly learning
environment. The ineffectiveness of this type of punishment is
the reason for the In-School Suspension Program.
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The purpose of in-school suspension is to service those
students who may otherwise be suspended from school. The
center may be used as an intervention program for students who
have demonstrated inadequate adjustment, such as, but not
limited to, consistent disciplinary infractions and consistent
inability to get along with others.
The specific number of days a student is assigned to the
in-school suspension center must be specified at the time of
the assignment. The length of assignment for anyone offense
can range from a minimum of one day to a maximum of five days.
Absences from school during the time period of assignment to
the center must be made up when the student returns to school.
The progress of students assigned to the suspension center is
assessed by the principal/designee and the in-school suspension
teacher at least once per week. Students who fail to comply
with the established guidelines for appropriate behavior within
the center may be subject to further disciplinary action. The
in-school suspension teacher must have a valid Georgia
teacher's certificate.
While students are in the in-school suspension center, they
must maintain silence and eat lunch alone. Students are
required to keep up with the regular class assignments.
Counseling services are available for students with serious
behavior problems.
The In-School Suspension Program has the potential to help
students with low self-concepts who otherwise might not
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progress successfully through high school. Students are
encouraged to take an inward look at their behavior patterns
and try to project means of self-improvement.
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Statement of the Problem
This study investigatged the self-perceptions of students
who have been placed in the In-school Suspension (ISS) Program
at Henry Grady High School in Atlanta, Georgia. Specifically,
the investigation attempted to determine if students assigned
to the ISS program had significantly different perceptions of
themselves than non-assigned students.
Hypothesis
In carrying out the purposes of this study, the following
null hypotheses were tested. The .05 level of significance was
used for accepting or rejecting each hypothesis.
1 Ho: There will be no statistically significant
difference in the self-concept of the ISS
subjects as measured by the total raw score on
the Piers-Harris Childrens' Self Concept Scale
(Piers-Harris, 1969.) when compared to the total
raw score of the matched group.
2 Ho: There will be no statistically significant
difference in the total self-concept of students
assigned to ISS and non-assigned students who are
absent from school excessively (15 days or more)
in contrast to those ISS students and
non-assigned students who have good attendance (5
days or less) .
3 Ho: There will be no statistically significant
difference in the total self-concept of male
students assigned to ISS when compared with the
total self-concepts of female students assigned
to ISS.
The Definition of Terms
The following terms are defined for the purposes of this
study:
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1. In-School Suspension Center (ISS); A program
designed to facilitate learning for students who
would otherwise be suspended from school, by
providing a classroom and instructor within the
school building,
2, Self-Concept: A relatively stable set of
self-attitudes reflecting both a description and




Students for this study were students in attendance at
Henry Grady High School during the first nine weeks of the
1986-87 school year. Twenty-five subjects were selected from
the students assigned to the ISS program with the aid of a
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table of random numbers.
Another group of subjects, non-assigned students to the ISS
program, were selected and matched for sex, age, and grade
placement with the assigned ISS group. All subjects in both
groups were administered the Piers-Harris Children's
Self-Concept Scale. Statistical analysis of the data was
conducted using T-tests to determine the statistical
significance between the two groups-total self-concept as
measured by the Piers-Harris Scale (PHS).
Items on the scale are scored in either a positive or
negative direction to reflect this self-evaluative dimension.
A high score on the scale suggests a positive self-evaluation,
whereas a low score on the scale suggests a negative
self-evaluation. The Piers-Harris focuses on adolescents'
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conscious self-perceptions, rather than attempting to infer how
they feel about themselves from their behaviors or the
attributions of others.
Limitations of the Study
The study was circumscribed by the nature of its design and
the population parameters. It was the purpose of this study to
investigate only the total self concept of students assigned to
the In-School Suspension Center and to compare their total
self-concepts with a matched control group of students who had
never participated in and/or who had never been assigned to
in-school suspension. The study was further limited by the
size of the population investigated (N=50) and by the fact it
was confined to one high school's ISS in the Atlanta Public
School System,
Review of the Literature
Clark stated that there are many aspects of the job that
teachers find nettlesome: low salary, overcrowded classrooms,
poor community support, low status, and insensitive
administrators. There is one aspect, however, that teachers
struggle with daily and that is discipline. It has been the
subject of inservice and college courses; journal articles,
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textbooks and teacher conferences.
The Britannica World Language Dictionary defines discipline
as "systematic training or subjection to authority; especially
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the training of mental, moral or physical powers by instruction
and exercise."^ In this context discipline is
achievedthrough training, and importance is associated with the
trainer of the teacher. Many educators support the "teaching"
concept by defining discipline as the habit of teaching
restraint, orientation, and organization, essentials necessary
if learning is to prevail. Discipline is achieved when the
teacher presents and the student receives, both sharing
responsibility. Discipline is taught'.® In Gallup Polls
taken annually since 1968, discipline is reported as one of the
major problems facing the public schools. Parents cited it as
the number one problem in 1977, and in 1981 discipline once
again headed the list of major problems. Even students are
asking, "How can we prevent or eliminate discipline problems
and create a better teaching and learning environment in the
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classroom?"
Shrigley suggests American school teachers could be an
endangered species. Not that their vulnerability is due to
some nesting or migration habit. Rather, forces withinand
without the profession have made teachers vulnerable in dealing
with disruptive student behavior in the instructional setting.
Teachers must, therefore, be prepared with planned
alternatives whereby they can confidentially and rationally
Q
enter the classroom and keep the learning afloat.
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Johnson asked the question, "Isn't there some way we can
remove the chronic disruptive student from the schools?" Are
there answers to this question? Do we dare suggest that some
students do not belong in the typical school as presently
structured? Is it not reasonable to recommend that highly
structured, closely supervised and appropriately staffed
alternative educational programs be centrally established for
the chronic disruptive student? Such students could be
assigned to such a program and removed from the normal school
environment until such time as reasonable evaluation would
indicate achievement of the behavioral skills necessary to
Q
function in the school environment.
Hansen emphasizes that, perhaps nothing influences teaching
success and learning achievement more than the relationship
between the teacher and student. A teacher recalls fondly an
experience when "it has been a good class." The student
describes the class as "neat, super, special."
The ability of a teacher to establish a classroom climate;
to provide a structure for intellectual, social and personal
development; and to relate to the individual in a responsible
and maturing way will determine the overall success that might
be achieved. Conversely, nothing is more damaging to a teacher
than failure to maintain classroom control, when discipline
problems interfere with the goals and purposes of schooling.
Unsurprisingly, discipline remains the number one problem
for teachers, students and parents. Teachers consider
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discipline the factor that determines success or failure in
the classroom. Students consider discipline a primary function
of the school, truly one of the "basics" of education.
According to Walker, methodologies for remediating or
preventing acting out behavior and promoting the enhancement of
self-concept remain dual concerns of school counselors. School
responses to disruptive, inappropriate and acting out student
behaviors have been categorized as fixing blame, securing drug
therapy, removing students from the educational mainstream,
using counseling and psychotherapy, and developing intervention
strategies.
The way a person responds to a crisis is mediated by the
demands and limitations of the individual's current
developmental stage. For the adolescent, parental separation
and divorce can either facilitate or impede normal growth. For
example, adolescents from broken homes in psychiatric
outpatient treatment have been described as more aggressive, as
having more school problems, and more often involved withdrugs,
drinking, or acting out sexually than teenagers from intact
homes who were also in treatment.
Establishing independence by becoming detached from one's
parent is characteristic of adolescence. With one parent
absent however, this normal separation process may become
difficult.The situation is complicated further if the
parents find a need to seek emotional support from their
children when the adolescent is trying to move away.
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Self-concept, in the hands of different theorists may be
presented in a wide range of settings and take on various
meanings. Different theorists may refer to this same
phenomenon under an assortment of names which refer essentially
to the same variable. A sample of related means include such
terms as self-respect, self-worth, self-evaluation,
self-acceptance or self-rejection, self-confidence, and
self-love. Each of these terms in some way indicate some basic
process of psychological functioning which can be described
asself-concept or self-esteem, or some combination of the
two.^^
Few factors are more important in determining academic
success and social growth than feelings of self-approval and
the adequacy of self to meet ensuing challenges.
Much research has been conducted investigating the
relationship between achievement and self-concept. The ability
to achieve success seems to be a significant factor in
determining one's feelings about personal adequacy to meet
challenges. The feelings that are fostered by the mastery of
subject matter and academic skills appear to be very important
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in determining one's feelings of self-worth.
Zietz researched the relationship between self-concept and
achievement. Eighty-five intermediate students were
administered the Piers-Harris Children's Self-Concept Scale,
two tests developed by the researcher to measure self-concept
during reading and math instruction, and the SRA Assessment
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Survey. Multiple correlations reveal a significant
relationship between the composite academic achievement in
reading, language arts, math, and measures of self-concept.
Furthermore, as academic achievement disintegrates, estimates
. 15
of self-concept decline.
Sharp formulated a study to investigate self-concept and
achievement and found that when self-concept is lowered in a
controlled experimental situation, achievement deficits will
occur. Feelings about one's self influence one's sense of
*1 C
worth, ability to love others, and willingness to learn.
Self-concept is a system of ideas, attitudes, values, and
commitments that constitute a person's inner world.
Self-concept is learned. Youngsters learn who they are from
the ways in which they have been treated by others. Combs
states, "People discover their self-concepts from the kinds of
experiences they have had with life--not from telling but from
experience. People develop feelings that they are liked,
wanted, acceptable and able from having been liked, wanted,
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accepted and from having been successful.
Self-esteem has been conceptualized as the evaluative
component of the self-concept and refers to one's feelings of
self-worth. It is multidimensional and reflects the overall
feelings of self-worth, referred to as global or general
self-esteem. This general feeling of self-worth is derived
from an integration of feelings in specific self-esteem and
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include self-worth as it relates to behavior, physical
appearance, intelligence, and social and emotional self.
Although a relationship between areas--specific and general
self-esteem might be expected, it is possible for a person to
vary in their levels of areas--specifically self-esteem.
Consequently, one cannot assume that factors related to
differences in general self-esteem also will significantly
affect areas--specifically self-esteem.
Self-concept formation has long been considered the most
significant developmental milestone of adolescence. People
with high general self-esteem typically function effectively in
a variety of situations and perceive themselves as fulfilled
and happy. Thus, focusing on the nature of the adolescent's
self-esteem is a way of monitoring healthy self-concept
formation. The early adolescent must adjust to conflicts
regarding physical appearance, peer acceptance, and emerging
sexuality. In contrast, the late adolescent must resolve
conflicts regarding independence, sexuality, morality, and
vocational choice or career aspiration. In our society high
school graduation is a symbol of adulthood; a time when most
leave the family of origin, obtain full-time employment and/or
contiunue their education. A positive self-image is necessary
for the late adolescent to cope with the stress created during
18
this transitional period.
Many studies have assessed the developmental effect of
parental separation and divorce on children. Other research
13
has focused on factors which influence adjustment after this
disruption. Some investigators have concluded that the
crisisof divorce is not necessarily detrimental to children.
While others have suggested that the event is a painful
experience laden with anger, depression, and a sense of loss
and betrayal.
The self-concept of the Black-American is damaged by the
overwhelming fact that the world in which he lives says "White
is right; Black is bad." The intent of White America is to
impact on the black psyche so as to over value all those traits
of the white world and to under value those traits that are
identified with blackness. Allport asks.
What would happen to your own personality if it was
said over and over again that you were lazy, a simple child
of nature expected to steal, and had inferior blood?
Suppose this opinion were forced on you by the majority of
your fellow citizens? And suppose nothing you could do
would change this opinion - because you happen to have
black skin?l^
The historical and traditional forces which shaped the
black concept represents a unique social phenomenon. The
legacy of slavery left an indelible mark on the black psyche.
The Black American is bi-cultural and bi-dialectical. He is
part white, yet he is not permitted to function in the white
world. He is part black, but the black world in which he
functions is scorned by the white world. The English language
which he has adapted to express the delicate nuances of his own
forgotten native tongue is also rejected by the white world.
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The linguistic differences have been documented in the
2 0
literature. Besides the use of idioms and patois that is
uniquely black, this language is augmented by considerable body
language. This body language is a modality for maintaining
rhythm and expression which the so-called standard English is
. 21
unable to communicate.
Whittington gives a step-by-step outline of the complexity
of the problem focusing on the strengths and weakneses of the
different historical and functional approaches to understanding
the stgructure of the Black family as a means of understanding
2 2
the Black-self-concept. The stresses and strains on the
modern Black family are qualitatively different from those in
the White family even when the socio-economic status factor is
constant. The poor have never lived in comfort, and the
struggle for national survival is extremely problematical
anywhere in the world. The situation of the Black family today
in the United States is qualitatively different on a number of
important counts. Most Black children inherit a family which
is economically insecure from the very beginning. Most of them
live at the edge of survival, and those who have moved a little
bit away have a constant fear of a future which may reduce them
to desperation and economic insufficiency.
According to Sutherland, the important point, is that while
many of the conditions reported are a result of acute and
continued poverty, a major ingredient is also the color-caste
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of the Black American. One of the child's early racial
learnings is that he cannot turn to his parents for help and
retaliation if he is hurt. Sutherland writes,
A white man yanked me off a streetcar because I got on
ahead of a white woman. He shook me good and tore my
clothes. I walked home crying, knowing that my father
would do something about it.23
But the father could do no more than remark, "you should
have known better." The denial of a parent of his role in
protecting his own child is deeply destructive, not only to the
parental feeling, but to the possibility that the child will
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not look to his parents as adult models. It is clear that
the life experiences of the Black child are not as such as to
aid in developing a positive sense of himself or of his place
in the world.
The finding of a study by Levanto on schools in the
Connecticut Public School System are summarized as follows:
1. Student attendance is highest on Wednesdays,
Thursdays, and days of important assignments or
examinations;
2. During the first three years of high school, boys
generally have better attendance profiles than do
girls at the same grade level.
3. Students who live in intact families (with both
parents) have better attendance than do students who
live in single-parent homes.
4. Students enrolled in academic programs have higher
attendance levels followed by students in business
education and general education programs, respectively.
5. Among the seniors who participated in the study,
students with the highest IQ scores have low rates of
absenteeism.
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6. Absenteeism is lowest among seniors who participate in
extra-curricular activities.
7. Black students have higher absentee rates than do
White students.
8. Students with low personality ratings by their
teachers usually had higher rates of absenteeism than
do students who receive high personality ratings from
their teachers.25
The Senate Subcommittee on Juvenile Delinquency made a
survey of five hundred U. S. school districts and concluded
that schools are in a state of crisis with violence and
vandalism running rampant. Many students apparently have lost
interest in academics as well as extra-curricular activities of
any formal kind; rather they intimidate teachers, their fellow
2 6
classmates and generally create havoc in school.
It is generally concluded that school suspensions, as a
means of controlling the educational climate, are ineffective
because they give the students legal reasons for being out of




ANALYSIS OF THE DATA
The Statistical Package for the Social Sciences SPSS, 1975)
was used to program the data on the IBM/360 Computer at the
Atlanta Public School Computer Center. Data analysis for the
two-tailed pooled variance T-tests are presented for three
separate variables in Tables I, II, and III. Table I depicts
the T-Value for the two groups of subjects on the age
variable. The mean and standard deviation between the ages of
the two groups is so slight as to preclude getting a
significant T-Value for rejecting the null hypothesis for this
variable.
Table II presents the data for the attendance variable for
the two groups. There is not a statistifcally significant
difference between the two groups regarding the number of days
absent from school. Consequently the null hypothesis was not
rejected.
Table III presents the means and standard deviations for
the two groups on The Total Self-Concept Score from the
individual responses to the PHSCS. The descriptive statistics
reveal a close similarity between the two groups with respect
to their self-perceptions. This revelation was not anticipated
by the investigator. One possible explanation for this result
is that the research instrument may not sufficiently
18
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There was no statistically significant difference
between the ISS group and the NON-ISS group on the
total raw score of the Piers-Harris Children's
Self-Concept Scale as shown in Table I. The null
hypothesis was retained for this variable.
There was no statistically significant difference
between the ISS group and the NON-ISS group on these
total self-concepts. The data is presented in Table
II. When the attendance variable was assessed,
excessive absenteeism was not a significant factor in
altering self-concept scores in this study. The null
hypothesis was retained for this research question.
Table III presents the data comparing male and female
students assigned to the ISS Program. There was no
statistically significant difference between these
two groups of students on their total self-concept
score as measured by the Piers-Harris Children's
Self-Concept Scale, The null hypothesis was also
retained for this research question.
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CHAPTER III
SUMMARY, LITERATURE FINDINGS AND RECOMMENDATIONS
Summary
Problem
The problem of this study was to investigate the
self-perceptions of students who have been placed in the
In-School Suspension (ISS) Program at Henry Grady High School
in Atlanta, Georgia. Specifically, the investigation attempted
to determine if students assigned to the ISS program had
significantly different perceptions of themselves than
non-assigned students.
The following null hypotheses were stated:
1 Ho; There will be no statistically significant
difference in the self-concept of the ISS subjects
as measured by the total raw score on the
Piers-Harris Childrens* Self Concept Scale
(Piers-Harris, 1969.) when compared to the total
raw score of the matched group.
2 Hoi There will be no statistically significant
difference in the total self-concept of students
assigned to ISS and non-assigned students who are
absent from school excessively (15 days or more)
in contrast to those ISS students and non-assigned
students who have good attendance (5 days or less).
3 Ho: There will be no statistically significant
difference in the total self-concept of male
students assigned to ISS when compared with the
total self-concepts of female students assigned to
ISS.
The Definition of Terms
The following terms are defined for the purposes of this
study;
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1. In-School Suspension Center (ISS); A program
designed to facilitate learning for students who
would otherwise be suspended from school, by
providing a classroom and instructor within the
school buiilding.
2. Self-Concept: A relatively stable set of
self-attitudes reflecting both a description and
an evaluation of one's own behavior and
attributes.28
Another group of subjects, non-assigned students to the ISS
program, were selected and matched for sex, age, and grade
placement with the assigned ISS group.
Terminology
The following terms were defined for clarity in reading the
study:
1. In-school Suspension Center (ISS) : A program designed
to facilitate learning for students who would
otherwise be suspended from school, by providing a
classroom and instructor in the school building.
2. Self-Concept: A relatively stable set of
self-attitudes reflecting both a description and an
evaluation of one's own behavior and attributes.
Literature Findings
The survey of related literature yielded the following
major findings:
1. People discover their self-concepts from the kinds of
experiences they have had with life.
2. There is a significant relationship between the
composite academic achievement in reading, language
arts, math, and measures of self-concept.
3. As academic achievement disintegrates, estimates of
self-concept decline.
234.School suspensions, as a means of controlling the
educational climate, are ineffective because they give
the students legal reasons for being out of school.
Recommendations
As per the contents of this thesis, the following general
recommendations are presented;
1. All students who are cited for an infraction of school
rules should be encouraged to participate in the ISS
program. They should be discouraged from taking the
option of going home.
2. Rigorously enforce ISS confinement restrictions, i.e.,
no participation with regular classes or participation
in extra-curricular activities.
3. All students should complete full time in ISS except
as noted in item five below.
4. Students who report to ISS excessively late (one hour
or more) should make this time up.
5. Students with lengthy confinements in ISS (4 to 5
days) should have their time reduced, not to exceed
one day, for examplary behavior.
6. Students who frequently disrupt the ISS routine from
outside the room should be placed in the program for a
minimum of one day.
7. Students who have been assigned to ISS for three times
and show no improvement in their behavior, should be
given immediate home suspension for future infractions.
8. Students who are suspended from ISS should be sent
home for the recommended period of time.
9. The faculty should be given the opportunity to
evaluate the ISS program and submit their comments and
recommendations for improvement to the principal.10.The ISS program as implemented by its present
philosophy, principles, and practices, apears to be
reasonably successful and should be continued.
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